Co-Teaching

A Pathway to Excellence and Equity for All

4

Presented by
Lisa Drangsholt

Holly Porter
Cherry Creek School District #5



Presenters

R Lisa Drangsholt - ELA Program Coordinator
@38 Cherry Creek School District
@3 Centennial, CO

@3 ldrangsholt@cherrycreekschools.org
3 720-554-5040

R Holly Porter
@3 Cherry Creek School District
3 Centennial, CO
@3 hporter3@cherrycreekschools.org

3 720-554-5032



mailto:ldrangsholt@cherrycreekschools.org
mailto:ldrangsholt@cherrycreekschools.org

oices in the Room

[ =T EEF T T . :
YAl T TENHBEEAF ER]
‘ ! :
|

- S o O
|
P » B
2N
p——— - -- s
~ .-
! | | -
[, ~ -~ '? '- -
Y T [ B
N o 52 i B
o
r s T s sl )
e s e 2
i s 258 By S B B
— = — =



@ Learning Targets

* Develop an understanding of the rationale
behind co-teaching as a viable programming
structure for linguistically diverse learners

* Define co-teaching
* Introduce the approaches to co-teaching

* Jdentity key elements for successful
implementation of a co-teaching program



Rationale

Develop an understanding of the rationale
behind co-teaching as a viable programming
structure for linguistically diverse learners



Our ELLs by level

9%

B Elementary
School (3105)

Middle School
(517)

High School (362)

How oloes this compare to Your district/school?



Languages Spoken in CCSD
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How does this compare to Your district/school?
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State-Approved District ELA Plan

Why has Cherry Creek
School District chosen co-

teaching as the program
model for supporting
English language learners?



State-Approved District ELA Plan

Federal/State Requirement:
To help English Language Learners learn English and
provide access to the core curriculum

CCSD ELA Programming Vision:

To provide linguistically diverse learners with equitable
access to cohesive learning opportunities that accelerate
their social and academic English, provide access to
grade level content, and increase their overall
achievement through collaboration and co-teaching




OCR Policy & ®

“In providing educational services to language
minority students, school districts may use an
method or program that has proven successful, or
may implement any sound educational program that
promises to be successful. Districts are expected to
carry out their programs, evaluate the results to
make sure the programs are working as anticipated,
and modity programs that do not meet these
expectations.”

- Office for Civil Rights Policy Rec%ardin the Treatment of National Origin
Minority Students Who Are Limited English Proficient

(April 6, 1990)



Why not separate programming?

Separate ELA services are “. . . generally considered a
remedial service for English language learners, and
students that transition out of these programs
consistently demonstrate low levels of language
proficiency and academic achievement.”

(Frattura & Topinka, 2006)



Why not separate programming?

By segregating students, we are promoting a class system in
this country for the reason that we know that the students
who meet eligibility for special education, at-risk, ESL, and
title programs are often typically of poverty and/or racially
non-White (U.S. Department of Education, 2000). We then
unintentionally teach all children that typically White
students and those of middle class belong to the normed
group and every once in a great while someone of poverty
and non-White status has the opportunity to become part of
the norm.

(Frattura & Topinka, 2006)



Where do ELLs spend their time?

Lunch/Recess SpeC|aIs/EIect|ves
11%

‘ ' Traditional
ELA /ESL

Pullout Model




Where do ELLs spend their time?

O5—
‘ ' Classroom
based
ELA/ESL
Model

Classroom
74%



“I remember being pulled out of class. I think it was three times a week.
It made me feel like I'm dumb and don’t know anything. Kids think
maybe something is wrong with you if you need extra services.”

Mo Chang, Special Schools Coordinator and Charter School Liaison for St. Paul Public Schools

“I am thankful to my teachers because the little bit of English I am able to
speak, I speak because of them, [but] I feel they hold me back by isolating

me.” Amalia Raymundo, ESL student from Guatemala (referring to a segregated high school
ESL program)

“Maybe the teachers are trying to protect us, there are
people who do not want us here at all.”

Jhosselin Guevara, ESL student from Guatemala (referring to a segregated
high school ESL program)

Thompson, G., (2009, March 15). Where Education and assimilation collide. New York Times.. Retrieved
March 12, 2013 from www.nytimes.com/2009/03/15/us/15immig.html?pagewanted=all&_r=0



ELA Program Model Comparisons

General Pattern of Student Achievement on Standardized Tests in English

o
©

— 61(70)* Two-way bilingual

[ 52(54)* Late-exit bilingual
and content ESL

40(32)* Early-exit bilingual
and content ESL

34(22)* Content-based
ESL

— 24(11)* ESL pullout
traditional

Normal Curve Equivalents
10

K 2 4 6 8 10 12
Grade Level

*Note 1: Average performance of native-English speakers making one year's progress in each grade. Scores in
parentheses are percentile ranks converted from corresponding NCEs.

Adapted from: Thomas, W. & Collier, V. (1997). Language Minority Student Achievement and Program Effectiveness. Washington
DC: National Clearinghouse for Bilingual Education.



Model Comparison of Percentage of "At-Risk"
Second Language Students
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achievement scores "
for ESL students v ; < \
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———— 60% «——— — 60% At-Risk
Traditional (non-content) ESL pullout support only
Ortiz, S. PhD., 2008



Student Success

&
WIDA | \ ) Common Core

Co-teaching



Language through Content

R Promotes students” English language proficiency and mastery
of academic content at the same time by integrating content
areas with language objectives.

R Allows ELLs to acquire English through participation in age-
appropriate instruction that is aligned to national, state, and
district content standards as well as English language
proficiency standards.

R Makes grade-level standards and curriculum accessible to
ELLs at all levels. Academic content is made comprehensible
using multiple scaffolding techniques to accommodate
different levels of language proficiency, content knowledge,
learning styles, and cultural practices and understandings.




Language through Content

BIOLOGY
\7

R Allows collaborative teaching teams to meet regularly to
articulate content and language objectives, plan for co-teaching
and assessments, and reflect on student progress as well as
their own teaching practices to meet the needs of all students.

R Provides a job-embedded professional development model for
both classroom teachers and ELA specialists.

R Builds the capacity of classroom teachers to continue
providing “language through content” instruction outside of
the co-teaching time.

R Builds the capacity of ELA specialists to understand, support
and promote grade level content for ELLs.




Co-teaching in CCSD

2007-08 One elementary school piloted co-teaching in classrooms;
researched co-teaching as a program model

2008-09 Additional schools joined in the pilot; Spring: co-teaching rubric
and FTE ratio developed & given to all building principals to begin
planning for co-teaching; individualized training modules & classes

2009-10 All schools expected to begin a transition to co-teaching; training
continued

2010-11 Co-teaching ratio FTE implemented; rubric used in all schools as a
baseline; all schools continued their transition to co-teaching; training
continued

2011-12 Rubric used to reflect on progress and areas for growth; rubric
shared and completed with classroom teachers; all schools expected to be
using co-teaching as their program model; some secondary schools pilot co-
teaching; training continued

2012-13 Co-teaching formally moved into the secondary level through co-
teaching FTE ratio and rubrics; training continued

2013-14 Job-embedded professional development continues with an
emphasis on language development and the link between WIDA /CCSS



What we want to see...



http://www.youtube.com/watch?v=fYYb6Eur3_M&feature=email&safety_mode=true&persist_safety_mode=1&safe=active

2011 AYP results

= 100% of elementary schools that
implemented co-teaching with a high
degree of fidelity (75-80% on the co-
teaching rubric indicators) met their AYP
targets for the ELL subgroup

Note: Colorado
1S NOwW on a
waiver from
NCLB and no

longer uses
AYP




2012 NCLB Waiver Results

= Our entire district met the requirements
for the waiver

= Only large district to have BOTH high
growth and performance for ELLs




Elementary Reading - CSAP (all)
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Elementary Reading - CSAP (FEP)
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Elementary Math- CSAP (all)
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Elementary Math - CSAP (FEP)
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Co-teaching

Define co-teaching



Take a Stand

After each statement, stand if the
statement 1s true.



[ have experience working
within a co-teaching
partnership in some capacity.



Take a Stand

All aspects of classroom teaching
should be shared equally among
co-teachers during the designated
co-teaching time.



TRUE



“The joint accountability in
co-teaching environments
should atford the educators
with a mutual ownership
relationship.”

& Huggins, M., Huyghe, J., & Iljkoski, E., 2007



Take a Stand

The success and effectiveness of a
co-teaching partnership can be
determined after one year of co-
teaching together.



FALSE



“The two co-teaching professionals will grow
their relationship gradually over time. Co-
teachers usually begin at a co-existence level
and slowly build toward co-working, then co-
instructing, and finally co-teaching with the
most responsibility: presence, planning,
presentation, problem solving, and processing.”

R Huggins, M., Huyghe, J., & Iljkoski, E., 2007



Take a Stand

Co-teaching definition: Co- teachmg two or more people

sharing the fe diemmbst oA oA @ the

studen’i assi E}hbutlon of
evaluatlon 0 acfla

Push-in def1n1t1 %ﬁ%ﬁg@ﬁﬁtﬁes within the walls

of the classroom




Take a Stand

Co-teaching is plausible even if
there is no time to co-plan.



FALSE



“The relationship is no bigger than the
investment of time it reflects... How can
two teachers practice their craft
simultaneously in front of a class full of
students without having time to plan?
...Schools should make mutual planning
a high priority. It is that important!”

R Kohler-Evans, P. A.



Take a Stand

In co-taught classrooms, the
classroom teacher should
maintain his or her status as the
lead teacher.



FALSE



R Parity must exist in a co-taught classroom. “Parity
occurs when co-teachers perceive that their unique
contributions and their presence on the team are
valued. [Co-teachers]| demonstrate parity by
alternatively engaging in the dual roles of teacher
and learner, expert and novice, giver and recipient of
knowledge or skills. ... The outcome is that each
member of the co-teaching team gives and takes
direction for the co-teaching lesson so that the
students can achieve the desired benefits.”

R Villa, R., Thousand, J. A. & Nevin, A. I., 2008



Images of Co-Teaching

Think

R Using your own experience as a guide, define co-
teaching

Pair
R Find a partner. Discuss your thinking.

Share
R Share examples and non-examples.



Images of Co-Teaching

Co-Teaching is... Co-Teaching isn't. ..




Co-Teaching Defined

Co-teaching is two or
more people sharing the
responsibility for
teaching all of the

students assigned to a
classroom. It involves the distribution of
responsibility among people for planning,
differentiating instruction, and monitoring
progress for a classroom of students.

Villa, R., Thousand, J. A. & Nevin, A. 1., 2013



Co-Teaching Detined

Co-teaching can be likened to a healthy
marriage or other committed partnership.
Partners must establish trust, develop and
work on communication, share the chores,
celebrate, work creatively together to
overcome the inevitable

challenges and problems, oy
and anticipate conflict and S

handle it in a constructive way.

Villa, R., Thousand, J. A. & Nevin, A. 1., 2013



Approaches within
Co-Teaching

Introduce the approaches to co-teaching



Four Approaches to Co-Teaching

Complementary Teaching
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Description: Occurs when one teacher is assigned primary responsibilities for designing and
delivering a lesson, and the other member(s) of the team does something that complements,
supplements, or enhances the lesson.

When would you use What is needed? Benefits Challenges
it?
mObservation of Trust mMonitor for understanding | m“On the spot” planning
student behaviors and monitoring
mAsk and answer questions
Communication N
r tive data Redirect student mUnequal distribution
" l(l)rm'a mitedirect students of responsibilities
collection Time
mRove
mBecoming “Velcro-ed”
mOne-on-one Goal Setting aCollect formative data on | t€ individual students

interaction

mGain a picture of
the class as a whole

student behaviors

mWork one-on-one with
individual students

mObserve curriculum and
teaching techniques

mEndless drifting,
waiting, and watching

mUnused/untapped
expertise

Villa, R., Thousand, J. A. & Nevin, A. 1., 2008




i

Parallel Teaching

w

Description: Occurs when co-teachers instruct different groups of students at
the same time in the classroom.

When would you What is needed? Benefits Challenges
use it?
mSplit Class Communication mDecreases student- | mMonitoring
Trust - Co-teachers teacher ratio effectivene.s.s and
mStation Teaching trust that: accountability
» Bach will mIncreases teacher’s :
aFrequent monitoring facilitate their bility to mLack of opportunity to
and adjusting lesson as planned b Y _ observe, interact, and
individualize learn from one another
mLearning Style ~Each ,Wﬂl plan mstruction , ,
Differentiation for their lesson mInflexible groupings
independently mExposes students to re.sultin.g in.
aSupplementary Time to: multiple perspectives zt;g;ziilszatlon of
Instruction »Plan
>Debrief
>Establish goals

Villa, R., Thousand, J. A. & Nevin, A. 1., 2008
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Description: Occurs when one co-teacher does something to enhance the
instruction provided by the other co-teacher. One teacher takes primary
responsibility for designing the lesson. However, both teachers share in the
delivery of the information sometimes with a varied delivery method.

When would you What is needed? Benefits Challenges
use it?
mSimultaneously focus Trust mPooled expertise mDefining roles and

on content and format

mHighlight important
information

mField questions and
comments strategically

mClarify understanding

mEnhance classroom
community

Ample time for:
mTL Cycle

mCollaboration
mPre/post discussions

mGoal setting

mFocused and relevant
instruction

mOngoing monitoring and
adjusting

mNatural brainstorming and
problem solving venue

mShared responsibilities

responsibilities

mFinding substantial time
for in depth discussions

mMaking adaptations to
curriculum, programs and
instruction

mSharing expertise

mDelegating responsibilities
for planning and teaching

Villa, R., Thousand, J. A. & Nevin, A. 1., 2008
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Description: Occurs when two or more people do what the traditional teacher
used to do. They share responsibility for planning, teaching, and assessing
progress of students in the class(es) that they teach together.

When would you What is needed? Benefits Challenges
use it?
mEnhance classroom Trust mEqual involvement in mTeaching preferences

community

mCo-teachers share a
classroom environment

mCo-teachers’ time
together allows for the
delivery of the entire
lesson

Extensive time for:
mTL Cycle

mCommunication
mCollaboration
mPre/post discussions

mGoal setting

planning, designing, and
delivering the lesson or unit

mRotation of responsibilities
during the lesson

mNatural brainstorming and
problem solving venue

mShared responsibilities

mOpportunity for
observation and discovery

mFinding substantial time
for in depth discussions

mLength of time in the
classroom

mPhysical space limitations
mSharing expertise

mShifting personnel

Villa, R., Thousand, J. A. & Nevin, A. 1., 2008




Key Elements

Identify key elements for successtul
implementation of a co-teaching program



Co-Teaching Rubric

RWhat is it?

RWhy was it
created?

RHow 1s 1t
being used?




Co-teaching Rubric

“Successtul collaboration requires that teachers
and administrators believe that true collaboration
among teadhigys ThgheihdpssrQumprdgults in
stronger instruction for qll students than teachers
can provide alone. [As aot‘esult], principals hold
high expectations for collaboration,freate ...
trusting professional learning environment for
teachers, and|provide resources and support for, |,
teatnis. Teachers are'committed to sharing
responsibility for the achievement of all students
and to developing collaborative relationships with
their colleagues.”

-St. Paul Public Schools, 2009




Co-Teaching Rubric

School Level Factors

Classroom
Placement

Students are
placed in
classrooms with
groups of other
students with
similar language
needs and peer
language models
with
consideration

given to
maximizing ELA statf

support

Time

Resources

Professional
Development




Elementary Co-teaching Ratio

% 0.1 FTE allocated per grade level for every 8 students
up to the total number of classrooms in a grade level

% Students clustered into classrooms (up to 8 per

cluster, then add additional clusters).
High population buildings will have more than 8 per classroom -

should be evenly dispersed.
Example: 50 first erade ElLlLs = (/5 FilE

ELA specialist co-teaches in ALL classrooms

10 ELLs=.1FTE || 10 ELLs=.1FTE 10ELLs=.1FTE || 10ELLs=.1FTE || 10 ELLs=.1 FTE




Secondary Co-teaching Ratio

% 0.2 FTE allocated per grade level for every 22 students in a grade level (less than 5, combined with
grade level above or below)

s 0.2 FTE allocated for a newcomer ELA class for every set of 5-15 beg/early int. students (combined
grades; less than 5, no separate class is offered)

Example:

e 20-9"grade ELLs =0.2 FTE

« 12-10" grade ELLs = 0.2 FTE

« 14 -11"grade ELLs =0.2 FTE

« 9-12"grade ELLs = 0.2 FTE

* 6 -Dbeginning/early intermediate ELLs = 0.2 FTE (one class); also included in numbers above

TOTAL=1.0 FTE

ELA specialist co-teaches in these classrooms

2 classes; same teacher

20 ELLs=.2FTE || 12ELLs=.2 FTE 14 ELLs= .2FTE || 9ELLs=.2FTE 6 ELLs=.2FTE
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Co-Teachin

g Rubric

School Level Factors

Classroom
Placement

Students are
placed in
classrooms with
groups of other
students with
similar language
needs and peer
language models
with
consideration
given to
maximizing ELA
staff support.

Time

Teachers have
sufficient time
for planning and
reflection,
preferably
within the
school day.

Resources

Resources are
dedicated to the
support of
collaborative
practices.

Professional
Development

Administrators
provide for
professional
development
opportunities to
continue
refining
co-teachers’
collaborative
teaching
practices.




Stir the Classroom

R Form groups of 5

R Groups spread to the outside
edges of the room

R Number off from 1-5

@ Numbers will be randomly
selected to rotate clockwise to the
next group

R Share what was discussed in the
previous group



Exploring the Rubric

Explore: Take a moment to peruse the assigned section
of the rubric.

= What stands out for you?
= What questions do you have?

= How does the information compare with what you are
already doing? .

S

A P

Number selected: Move clockwise and =

share with your new group




Co-Teaching Rubric

Instructional Level Factors

Planning

All involved
teachers plan
for instruction
regularly, with
each teacher
contributing
based on
his/her area of
expertise.

Co-Teaching

Teachers co-
teach in the
mainstream
classroom,
with each
teacher having
a substantive
role in
instruction.

Assessment

Teaching
partners
assume equal
responsibility
for assessment
and reporting
of student
progress.

Reflection

Co-teaching
teams engage
in on-going,
honest
reflection and
learning.

Instruction

Students are
provided with
rigorous and
cognitively
demanding
instruction
that aids in
their
acquisition of
English and
makes the core
curriculum
accessible.




Dir. Holly J. Porter
Direcior
English Language Acquisition
Educational Services Center
4700 South Yosemite St
Greenwood Vilage, CO 30111
T20.554 4269
T20-554-4426 Fax
nporier3@chemycreekschools. org

Building Visits

Dedicated to-Excellence
}, CherryCreek Schools

MEMORANDUM

Date: July 7, 2011

To:  Elementary Principals

From: Dr. Holly Porter, Director of ELA y
Julie Isnacz, ETA ngmCoorde:;tdr
Lisa Drangsholt, ELA Program Coeordinator
Lon Sayler, ELA Program Coordmator

Fe:  Co-Teaching Pubric Meetings

We are excited to embark upon our second year of co-teaching as the district-wide
program model for elementary ETLA suppert! This fall. the ETA program development
team will be scheduling bulding visits m each elementary school to discuss and
complete the Fall 2011 co-teaching rubnic. The purpose of the visit is for the ETA team
and the school principal to assess the growth of the co-teaching model in each bulding
over the past year. These data will provide the opportumty to look for areas of strength
and need, and to collaboratively develop new co-teaching goals. This process will
provide for more individualized professional development and coaching throughout the
school year. The results of the mubrics will also assist in highlighting areas of
excellence and define the gaps that need to be addressed district-wide.

This year we are also adding a building walk-through compenent which will sive the
ELA team and prineipal an opporfumity to walk the buildmg and see exemplary
mstruction as well identify areas for growth in culturally responsive/sheltered
nstruction.

The ELA office will be contacting office managers to set up a two hour visit with each
of you. The visit will include Helly Porter and one or more of the district ELA
coordinators. If vour building ET A specialist{s) is/are available and you would like
him'her/them to be a part of the meeting. we encourage hisher/their participation as

well.

[ Elementary Executive Directors
Dr. Tera Helmon



Co-Teaching Rubric Ratings

R 1: Not Yet = This indicator is not demonstrated in our building
at this time

R 2: Somewhat = This indicator is demonstrated in some places
or is demonstrated occasionally in our building

R 3: Mostly = This indicator is demonstrated in most places or
is present most of the time in all places in our building

R 4: Completely = This indicator is demonstrated in all places
all of the time



Co-Teaching- A Paimaay to Excelence and Equity. Analysis Ruibnic
School:

EZucressful oolisborrion requires ther i=achers and sdminksimioes bellese fat toe colabossbor smong [Eacress b= el Cemsonms peoulls = songer
resirucion for ol shadentz Ben Ssschers con provide aicse (&5 8 s=suil], principsts hold Bigh expecintion for collaborabion, cresie & nedisg peofessioml
ieasing enviroemest for beachers, and provide resousoes end suppost Tor leams. Teschers s commified io shading sxsporalbiiy for e schisezmest of
=1 sudenis and o dewveloping oodabormites sisbon ships with helr collesgees ? <E1. Faul Fubbc Sonoais, 2000

Please rate your school on each indicator using the following rubric:

Not Yet ————  Somewhat——  Mostly ———  Completely

School Level Essential Co-Teaching Factors

Sucoessful collsbomion requires thatl students are placed in da=srooms with groups of ofser shudents with similar lsnguage needs
and peer languasge models with conzidersfion given i mamimizing ELA =iaff supga.

Dmpar|30E3Fall  |TOEWEEr [HMaSmEng [HaFa

1. 2chool admislrmbon hes developed conskienl sosnobaides quidsines for shadent
pimc=reet Imle classrame scoeding b Engls® isnpuspe padoenCy andior sosdeTic
sz, WEhis =ace chasseam conflqurabon, vasous scademic and lenpuage pesr
il e

2. ELL= are cusirr=d Inio oree greds l=ee] dazsroom persdgsi ELLS o maninkes e
amaust of Bme and opporiuniy fe ELA spedeisi o oolisbonie wih clazsroom feachers
I ez mmber of shedents exceeds eigel per classrmsanm, en BlLs shoukl be @eenly
disburced bebween al dassrooms wilin e grade v

Classmom Placement

I, AR eriow CAITIEF ORI e bean Reebfed in b sven e shudants peve mi
yuarand fie designaded chisier ceerseonm b at capacty. (H soplcabis)

Sucoessful collsbominn requires that beachers have suificient tme for plamsing and reflechion, prefersibly within e school day.

Dmpar|30E3Fall  |TOEWEEr [HMaSmEng [HaFa

£ Colabareiing i=mchers have fme 0 pias opeher 0 eBer of e olowing wey=

B ELA specialis?s prepamion fme = alipned wis his arber geneml educaiion
colleagee s preporaiion Bme ol ieast osce parwesh

b 2chool sdminisimbon sreures Bal eiease or compensaied ime = schadaled foroz-
Ieacking I=ams 0 work iogeiter on & reguisr bass Bt b e squiveleni of 45 mines &
(=0

5. Bchool admisisrabon reguires e perdcpaton of all co-sechars in plasning asd
refiaciion fime

Time

B. 3T usdersiznds Be parpase for e creabion of plasning biock s within ss ELA
cpecislisfs sonedules. Sind rirer undesciands e comeiadon betwesn cr-plarning =nd
e efiachiensss of co-izaching.

T. Co-lenching l=ams o= provided with ongoing disiict suppoe and puidance i how o
s fhelr commos planning and s=fiecion Gme.

E. ELE =upport I= ide=niffl=d o= & hip® priorfy In e deweopmest of school scheduies. ELA
suppant kzkes precedest over abher shochures and scheduled aciviles L= bell scheduie
sperisls miadon, usich schedules =] = order o snsare Tal LA sedelists s abie o
co-ieach = cusier casscoms and b essuss TR o o-iEaciees. ke agdeguale ComMmon, CoH
pean=bng B,




Co-Teaching- A Palay to Excelence and Equity: Analysis Rubeic

Successful pellaboration requires thal resources are dedicated bo bhe suzpor of collabonstive prachices.

Dafe=| M- Fall I Wy |3 Spang [3093-Fall

B. ELA =pecialsts aee provided wis e peneesl sjucabos camioglenm metenial nessded foe
piansing o nsecios with geneml =gucatan co-iesching parmere.

19, ELA spacnilist= Rayss 2qusl SCress o maching oo and) i2sching spaces [LE.
|l"|'.l':ll:l-l":ll- DEDET. MEBRErs air.].

Resources

Successful pcllaboration requires thal adminisbwlors. provide for profezsional development oppoduniies o corlinue refiring co-
feachers’ collaborsfive lesching peschices.

Dajm=| HEE- Fall I |HAaSming [ZASFal

11. Percdeal and scrodd eders ensure thal c-lesdsers have opportanifies for on-poing
peofeszionsl development el foruses: on oollabseabon.

1. Peincipal ared sceool =sders mest with co-iesching teams: o sy Tl leved of
Coliabiossfines.

Prof. Dev.

13, Peincipal ared sceool i=sders provids facliistion snd =uppo for co-besching Eams
euperiencing comilict.

14. Percdeal and scrod] eesders pravide opeoeusiies for oo-{eaceing lzams 10 obssme
oher izachers c-i=aching secozsshaly.

Instructional Level Essential Co-Teaching Factors

Sucpessful collaboration requires all involved fzachers fo plan for instraclion requlady, with =ach bzacher coninibufing bazed on his ar
ker aren of expedise.

Dtz | HE- Fall IHE WA [M38pnng [30M3Fa

- 15 Co-ieaching feam plass lopeber of ket onos weskly.
1&. Each menber of e co-i=sching =am cosirbairs o =sson plass: scooedisg o Eedr

E meaa ! mapanine,
17, Crrieaching eams engege 0 long-i=rm plansing ot ast Teee Gmes per year

15, During B co-plansing session, co-feschers disoies lasos snd ooriest sbjecives,
larguage objecives e langusge demands of e =z, and dfereniinbon =irriegles
reegsdesd D ks e beaspn oompeshersibls,

Successful pollabomtion requires tescherm in co-each in the mainstream clamseoom, with sach acher having B subsisnie mle in
inzhuciion.

Dapez | HE- Fall I |H3Sming [2AEFal

15, Croieaching feams sffechvsly chaose @ varkel of co-issching appecadses (supporive,
paralis, compizmesiery, foam Eaceing) sooonding o lzszos obiecives andl shadent
reegd s,

29, Co-ieachess wary e roies ey play dueg direc insbectiae,

21. Parky exists I= e co-eght daszraem

Co-Teaching

Z2F. Crrieaching rams Beres & esing selabion ship Bat slowrs 10r ope=s commeanic aiios
mnd heorest releciion

21, Each co-iescher | simrlien ssasly presest in B mame classroom delverng
I=syitias




Co-Teaching- A Pathaay to Excelence and Equity: Analysis Rubric

Assessment

Sucoessful collabomtbion requires thal baaching parners assume squal responsibiity for assessment snd seporting of shudend

progrEss.

Ciajex

24, ELA spacimibiz and genems| ssjucaion machees ar bobs imechisd In ongoing
msasameet of siiee] progeass

2E. Dwrinp c-plarning se==ions, co-i=aching teams discues shdeni propress besed om
Tormabve ol summasiie deeeonm aesessment of bk oomest and lenguage.

REDOFE

7. Emch Coimschr etz wis peents ot confemences whan possibhs,

2E. Corimaching ram= make dedsioes based o= shadesi=! neesds, nol edioral preciices

2. Each coimscher b scfesly isvolved In momkoeisg sudents snpusgs deesioomest
peowh.

Reflection

Sucoessful collabomtbion requires ongoing, hones! refeclion and lesrning by co-besching feams.

Ciajex

20 Fal

AN

1 $-3pring

0. Co-maching mams meee med inbesbonal discussions mgasding el padapogical
bemfal= and sl enpacigions foe the oo-leacring Fistonship.

31, Co-machss maks pees iopeher for how ey Wil accommodale el dferent
lzacring sy and pemaraia:.

3I Crrmaching fams safec] g esone mught iogeieer mnd Incoeoes s new idees ks
Tuturs phass

33, Corimaching fmams ans willng fo s=fec anesdy on e co-maching successes and
chalanges,

Instruction

Sucpesshul collabomtion requires that students are prowided with igorous and cog
ecquiziion of Englzh and malkes the core circuum accezsible.

ritreely demanding instruction that aids in their

Jetes(oovrran  [oomevwiner |Eddaping [reiEFa
34, Crormachess defver lessons which Inchage conbest obachves, language obisctves. key
wicabeakany ard =apich: largusge developmem.
IE, Coreachees afend o e enguaps deswsiopmest nesds of ek ELLs by specHicaly
Izscting English lan & shegctures, forms, functions and Teescy

B, Co-machEs Smpioy vasous seefdenng iacheiqess i mage content comprehanstde i
rsir ELLS.

7. Cr-machees gue flevbis prouping seechiees o sddeess ELLS urigue baming e

= CETseooT eachsr malkeien s seedered condest s 2ot angusge deaveoorien)
siuction beyond fae desigmaisd co-iEaching e
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Monitoring Progress

B 1

Chart Area

- 0.00%

2011 - Fall

2012 ifinter

2012 -Spring

2012-Fall
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Rating: 63 77 84 04
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Maximum points possible: 114



What we don’t want to see...



http://www.youtube.com/watch?v=EYjUqi5c4-s&feature=related&safety_mode=true&persist_safety_mode=1&safe=active

Elements necessary for change
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Elements necessary for change

Knoster, T. (2000)

Common | Knowledge

Vision and Skills Incentives Resources Action Plan

owleFlge + Incentives 4+ Resources =+ Action Plan = Confusion
and Skills
Common i i )
Vision - Incentives 4 Resources 4 ActionPlan = Anxiety

Common Knowledge

Vision and Skills Resources = Action Plan = Resistance

Common Knowledge

Vision - and Skills Action Plan = Frustration

4 Incentives

Common Knowledge
Vision T and Skills

We must be prepared to fill in the gaps!

+ Incentives + Resources False Starts



What we have learned...

RProfessional development is KEY!

3 Co-teaching overview BEFORE schools embark on the journey
(common vision)

3 Co—teaching coaching through monthly meetings
and individual sessions (knowledge and skills

3 Co-teaching class available Fall and Spring
(knowledge and skills)

3 Opportunities for observation and debriefing
(incentives; knowledge and skills)




What we have learned...

RTrack implementation using a data-based method

(not only anecdotal information or “gut” feelings) fﬁ,['/

38 Co-teaching rubric (action plan; resources)
@3 Match rubric data with performance and growth (incentives)

3 Building walkthroughs and observations (resources; incentives)



What we have learned...

R Use staff design as leverage for implementation (incentives)

R Involve mainstream teachers throughout the process (common
vision; incentives; knowledge and skills)

R Start small and monitor growth (action plan; resources)

R Recognize accomplishments and highlight positives on both a
large and small scale (incentives)




Reflection

This overview clarified...
[ still have questions about...

I would like to learn more
about...




A S
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Resources... &
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http://www.nasponline.org/resources/culturalcompetence/Best Practices in Nondiscriminatory Assessment.ppt
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HONK IF YOU ¥
CO-TEACHING




